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Motivation
Intrinsic Satisfaction Self concept, pride , happiness, knowledgeable

Continue expansion as new information arises
Curiorisity created with new information Interest in learning (emotional)

Collect patient information 
Collect patient information from chart Engage with patient data by researching and asking questions (cognitive and psychomotor)
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Onabadejo, J., & Camacho, R. (2022). Student engagement in concept mapping in flipped clinical: 
A theoretical analysis. (1), 39–52.  

The findings from this theoretical analysis showed students were highly involved 
in creating their care maps and committed to learning while engaging with the 
activity. Being able to collaborate with their instructor from when they collected 
their patient charts at the start of their clinical day made that engagement and 
learning more effective. Concept mapping provided students a meaningful, focused 
activity that helped engage their learning and expand their thinking processes. 

The results obtained in the initial study (Onabadejo, in press) aligned with the 
tenets of engagement theory. The findings confirmed that the use of meaningful 
learning activities improved students’ learning. According to engagement theory, 
strategies to engage students must include interactions with others, motivational 
features, and applicable activities to intensify their interest in school (Kearsley & 
Shneiderman, 1998). According to Waggett et al. (2017), monitoring of 
engagement must include psychological factors, as was evident in the study. 
Engagement activated emotional factors that prompted students to progress beyond 
participation to the desire and commitment to make a contribution to greater 
learning and the self-motivation necessary to achieve a personal goal, such as 
“thinking like a nurse” or holistic thinking.  

The findings of Onabadejo (in press) established concept mapping as an 
engagement activity that helped improve students’ learning in a flipped clinical 
setting. Understanding this process may help nurse educators and professionals in 
similar disciplines in examining the link between learning activities and students’ 
engagement. Students were actively engaged cognitively, physically, and 
emotionally as they mapped their patient care (Figure 3). Also, the model (Figure 
2) illustrates continuous engagement and aligned with the tenets of engagement
theory in that learning about their patients encouraged learners’ deep involvement
in educational activities (Ke et al., 2016; Kearsley & Shneiderman, 1998). Other
researchers may compare concept mapping activities in different types of clinical
teaching, since the study described used a flipped clinical environment. Researchers
could also conduct new studies in a similar environment since this analysis derived
from a re-examination of data from a previous study.
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