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ABSTRACT

Physical therapy (PT) students and graduates in Saskatchewan, Canada, are 
entering a health system requiring enhanced cultural humility, social justice, self-
decolonization, and anti-oppressive practice skills. In this reflective essay, we 
describe our exploration of the complexities of the Scholarship of Teaching and 
Learning (SoTL), which provide insight into our current and evolving teaching and 
learning practices in a Master of Physical Therapy (MPT) academic program. 
Applying SoTL to our MPT pedagogy provides a rigorous, evidence-informed 
research approach impacting social-justice learning outcomes among PT learners, 
but we emphasize that it is more than the outcomes that give SoTL its strength. 
SoTL is also a process that strengthens relationships, builds a culture of collective 
leadership grounded in relational accountability and humility, lays the foundation 
for equitable engagement with students as partners, requires reflection and 
introspection, and could arguably itself be considered a social justice intervention. 
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Health inequities disproportionately impact Indigenous populations in 
Saskatchewan, as in Canada as a whole, and are directly linked to a complex 
constellation of factors including systemic racism, colonization, and discriminatory 
health care policies and processes (Crowshoe et al., 2018; Czyzewski, 2011; Jacklin 
et al., 2017). These system-level factors unjustly and persistently oppress Black, 
Indigenous, and people of colour (BIPOC), creating unsafe health care contexts that 
normalize racist behaviours among health care providers (El-Mowafi et al., 2021; 
Naem et al., 2023). Health care researchers, clinicians, and educators must take 
action to dismantle the colonized structures and behaviours that perpetuate harms 
and health inequities among BIPOC populations accessing health care. We have a 
responsibility to prepare future health care providers to engage in self-
decolonization, to build awareness of the impacts of colonized thinking/practice, 
and to dismantle problematic beliefs and values that are driven by mainstream 
colonized societal norms (Chick, 2022; De Weger et al., 2018; Hardy et al., 2023; 
Jones et al., 2024; Kreber, 2013; Physiotherapy Education Accreditation Canada 
[PEAC], 2020; Zinga & Styres, 2019). In turn, we can work towards building and 
growing a collective of health care practitioners trained in anti-racism and anti-
oppression, who are committed to redressing racism, narrowing health disparities, 
and improving health equity among all people and populations, now and in the 
future.  

Transformative, systemic change is never simple. It takes tremendous amounts 
of time and patience, is often interdisciplinary, and requires a collective and 
relational approach that engages diverse individuals, including those who work 
within the health system and those who access it. Literature suggests that a good 
place to start dismantling colonized practices, processes, and policies is in higher 
education, specifically within training programs for health care professionals 
(Durham Walker et al., 2023; N. H. Nguyen et al., 2020; PEAC, 2020; Truth and 
Reconciliation Commission of Canada [TRC], 2015). Therefore, as physical 
therapy educators working in the Master of Physical Therapy (MPT) program at 
the University of Saskatchewan (USask) School of Rehabilitation Science (SRS), 
we are committed to creating anti-oppressive pedagogy (AOP)1 and curricular 
pathways supporting enhanced cultural humility, anti-racism, decolonization, and 
social justice skills among MPT learners. Over the past decade, several USask MPT 
educators have developed and integrated social justice and health equity topics 
within courses focusing on professional practice. For the purposes of this paper, we 
define AOP as a teaching and learning approach that actively challenges and aspires 
to dismantle diverse forms of oppression, including racism, sexism, ableism, and 
colonialism, within educational contexts. It involves continuous critical self-
reflection, lifelong learning, and the implementation of individual and collective-

1 For clarity, this paper will use the term anti-oppressive pedagogy (AOP) to encompass related concepts such as 
anti-racism, decolonization, social justice, cultural humility, and equity, diversity, and inclusion (EDI). This 
unified terminology aims to simplify discussions and enhance collaboration in curriculum design by capturing 
critical learning objectives that challenge systemic forms of oppression (Smith et al., 2024).  
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level strategies that promote equity and social justice (Loyola University Chicago 
Faculty Center for Ignatian Pedagogy, n.d.; Smith et al., 2024). 

Although we have integrated AOP principles throughout our professional 
practice courses, we recognize this content must be meaningfully interwoven 
throughout more courses across the entirety of the two-year MPT program. It is 
time for us (co-authors Sarah and Carrie) to engage in a rigorous, evidence-
informed, research process that builds on what we are already doing, integrates 
rigorous pedagogy practices from academic literature, and invites input from the 
MPT collective, including students, faculty, and instructors. We are curious to learn 
if the Scholarship of Teaching and Learning (SoTL) model will support our 
commitment to expanding AOP across the USask MPT, thus equipping the next 
generation of physical therapists with anti-oppressive professional practice skills 
essential to redressing systemic racism and narrowing health inequities. This essay 
summarizes our experiences, curiosities, reflections, and observations as we took a 
leap into exploring the depths of what SoTL might offer on our quest to decolonize 
MPT curriculum at USask. 

This essay focuses on our early experiences with SoTL as we sought the most 
relevant and meaningful research approach to drive our current and evolving 
teaching and learning practices, with a focus on social justice, cultural humility, 
anti-racism, and anti-oppression. Our intent is to share a reflection of why we feel 
SoTL is an ideal approach for engaging in research unique to decolonizing physical 
therapy curriculum. Further, we will highlight what we believe are the key elements 
of SoTL that naturally, by its design, lay a strong foundation for an anti-oppressive 
approach to sustainable teaching and learning research and practice. 

SITUATING OUR RESEARCH: RELATIONSHIPS,
RECIPROCITY, RECOGNITION, AND THE LAND 

We want to thank, recognize, and acknowledge the many Indigenous knowledge 
keepers, cultural advisors, colleagues, teachers, mentors, thought leaders, and 
guides2 with whom we have long-standing relationships, and who continually bring 
their generosity, kindness, respect, lived experience, passion for equitable change, 
and cultural knowledge into our conversations, community-engaged research 
activities, and teaching/learning spaces. We want to acknowledge the tremendous 
responsibility each of these individuals take on, bringing unique Cree, Saulteaux, 
Dënë, and Métis knowledge—passed down from previous generations—to shape 
and guide our thinking and actions within our collaborative projects, across diverse 
homelands, territories, and treaties (Treaty 4, Treaty 6, and Treaty 10).  

2 Thank you to Marie Favel, Liz Durocher, Louise Halfe, Leah Dorion, Val Arnault-Pelletier, Gilbert Kewistep, 
Judy Pelly, Margaret Laroque, Dënë Cheecham-Uhrich, Veronica McKinney (and others) for your continual 
support and patience guiding me (Sarah), and now Carrie, as we strengthen our relationships and come together in 
good ways to mobilize change in the spirit of reconciliation. Much gratitude. Marssi, megwitch, marsi cho, merci, 
thank you.   
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Reciprocity, the act of giving back or exchanging—in this case knowledge—
often for mutual benefit, has always been foundational to the Indigenous teachings 
I (Sarah) have received over time. The process of engaging in Indigenous-driven 
community-based participatory action research (CBPAR), grounded in the Five 
Rs—respect, relevance, responsibility, reciprocity, and relationship (Harris & 
Wasilewski, 2004; Kirkness & Barnhardt, 1991; Styre & Zinga, 2013; Tessaro et 
al., 2018; University of British Columbia, n.d.)—has been critical for my own 
reflective practice, learning, and professional development as a non-Indigenous, 
settler woman. I have a tremendous sense of responsibility to share these 
experiences, reflections, and insights within my role as an equity-driven and justice-
oriented educator and clinician. It is important I apply an engaged scholar approach 
so my experiences and knowledge as a researcher also benefits the learners I 
interact with and mentor, and reciprocally that I also learn and benefit from the 
learners’ experience and knowledge. As I engage in anti-oppressive practices and 
actively commit to lifelong learning and a practice of critical self-reflection that is 
grounded in cultural humility, it is imperative to give back through leadership, 
advocacy, and respectful mentorship and call in others with whom I reciprocally 
learn and work. Collaborating with and mentoring my co-author Carrie is one 
example of this.  

We also acknowledge the traditional Indigenous territories (treaty lands, 
unceded lands, and Métis homelands) on which we live, work, teach, and learn. We 
are writing this essay on Treaty 6 territory—Métis homelands and the traditional 
lands of the Cree, Dënë, Dakota, and Saulteaux people—where the University of 
Saskatchewan is located. We affirm our commitment to respectful relationships 
with one another, and the lands, waters, and skies that nurture us all. 

POSITIONING WHO WE ARE 

It is important that we not only describe and acknowledge the location of our 
collaborative research and pedagogy experiences, but also that we situate ourselves 
in relationship to the places and people we are interconnected with, including 
relationship to one another as Indigenous and non-Indigenous people. The social 
justice pedagogy research we are involved in is grounded in relationship and 
relational accountability with all Indigenous and non-Indigenous people with 
whom we collaborate, learn, and engage daily. In the spirit of understanding who 
we are as co-authors, the impacts of our ancestors’ actions, and how we position 
ourselves within the context of social justice pedagogy in the MPT program, we 
offer these introductions.  
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Sarah 

I am a first-generation Canadian settler with mixed ethnicity bridging two 
families from distinctively different cultures and parts of the world. My dad comes 
from a Muslim family who are originally from India and settled on the tropical 
island of Mauritius, where my dad grew up. My dad speaks English, French, Creole, 
and Urdu. My mom is from a Welsh coal-mining family, originally from South 
Wales where most of our family still resides. My parents emigrated to Canada in 
1970. I was born and raised on Treaty 6 territory—lands of the Saulteaux, Cree, 
Dënë, Dakota and the homeland of the Métis—in a small town just east of 
Saskatoon, Saskatchewan. I identify as a bi-racial (East Asian-Mauritian and 
Welsh), cis-gender woman, who is white-presenting. I identify as a mother (of two 
teenagers), a partner, a daughter, a daughter-in-law, a sister, an aunt, a grateful 
friend to many, a physical therapist, a co-liberator, and an Indigenous health 
intervention researcher passionate about AOP. I am committed to standing up with 
and for the rights of all peoples and humanity, as well as creating opportunities for 
respectful and courageous conversations with diverse individuals to grow a 
collective community of co-liberators and change-makers in ways that are 
respectful, meaningful, relevant, accountable, and responsible. It is important for 
me to note that I have been, and continue to be, a learner, an active co-liberator, 
and a culturally humble practitioner, who is always seeking to better understand 
(and act to dismantle) my own privilege and role in the systemic power hierarchy 
that perpetuates racism, discrimination, and oppression in our profession, 
institutions, and broader society. These are lifelong commitments and, as Zinga and 
Styres (2019) note, instructors must engage in their own process of critical self-
reflection, un-learning, and re-learning to navigate the complexities of 
meaningfully supporting learners through their own pathway towards 
decolonization/anti-oppression. I thoughtfully bring forward my own critical 
perspectives, thoughts, and values that have evolved over the past 17 years as I have 
been actively engaging in Indigenous-driven CBPAR health promotion 
intervention research. I want to emphasize that I could not do this work without 
maintaining respectful relationships with Indigenous knowledge keepers, cultural 
advisors, colleagues, teachers, mentors, thought leaders, and guides. This relational 
approach to this work is essential and often not visible. Therefore, as I share in the 
reflections throughout this essay, it is not just my voice that you will be hearing, 
but the voices of respected and valued Métis, Cree, Dënë, and Saulteaux teachers 
who continue to inform, shape, and guide my/our thinking, perspectives, and 
experiences (as recognized in Footnote 2 above). 

Carrie 

I am a daughter, a sister, a wife, a mother, a friend, a clinician, an instructor, and 
a new researcher and ally. I acknowledge that I am currently residing and raising a 
family on Treaty 6 territory, the traditional lands of the Cree, Saulteaux, Dakota, 
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and Dënë peoples and the homeland of the Métis. I am a second-generation 
Canadian settler, with roots tracing back to Norway. My family settled and farmed 
in Govan, Saskatchewan. My grandfather immigrated to Canada with very little, 
built a farm, and passed it to my father, who continued to be successful.  

Growing up, I believed my grandfather was a hero who worked incredibly hard 
to achieve what he had. While he did work hard, I have since come to understand 
that he did not face the systemic barriers that many others do, especially Indigenous 
peoples. He only needed to Westernize his name and stop speaking his native 
language to fit in, making it relatively easy for him to secure work and buy the farm. 
Learning this new information has shaken my roots and reshaped my understanding 
of our family’s history. I now realize that this land was never truly ours to claim. I 
greatly benefited from this Indigenous land that has provided me with many 
opportunities. Today, I am an occupational therapist (OT) and an instructor in the 
MPT program at USask, allowing me to provide for my family and live a high-
quality life. My family and I spend cherished moments at a cabin near Waskesiu, 
fishing, hiking, and boating, where my husband and I teach our boys to be stewards 
of the land. I humbly acknowledge that I am on a continuous journey of learning 
and unlearning, diligently finding my voice to meaningfully stand up in solidarity 
to dismantle societal systems that perpetuate racism. Recognizing the ease with 
which my family was able to establish themselves here, I am committed to 
understanding the impact of colonization and supporting reconciliation efforts. This 
acknowledgement is a step in my critical journey to understand my role in this 
history and to use my privilege towards action and uplifting Indigenous voices. The 
experiential knowledge and wisdom that my co-author Sarah has shared with me, 
as she learns with and from Indigenous knowledge keepers, community members, 
and thought leaders, has been essential to my own understanding and practice of 
critical self-reflection and self-decolonization. Through my collaboration and 
mentorship with Sarah, I continue to evolve my own approach to anti-oppressive 
practice, clarifying my responsibility as a citizen, clinician, instructor, and new 
researcher to address and redress racism. I am fully committed to learning, 
unlearning, evolving my understanding of the impacts of colonization and 
oppression, and transforming the way I approach research, teaching, and learning.  

CONTEXTUALIZING OUR ANTI-OPPRESSIVE TEACHING
AND LEARNING APPROACH TO DATE 

We have been implementing anti-racism and anti-oppressive teaching and 
learning practices within the MPT program (USask) for more than 10 years, both 
within the classroom and also by actively engaging learners in diverse experiential 
learning activities, including a Métis-informed community practicum (Fricke et al., 
2024; Oosman et al., 2019a). Specific to the research that I (Sarah) co-lead with 
Indigenous and non-Indigenous scholars (Oosman et al., 2019a; Oosman et al., 
2019b; Oosman et al., 2021), we integrate an engaged scholar approach, 
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interweaving engaged teaching and learning opportunities within an Indigenous 
community-driven research program (Oosman et al., 2022). In this way, learners 
engage in a research and learning culture driven by and with Indigenous knowledge 
and grounded in the Five Rs— respect, relevance, responsibility, reciprocity, and 
relationship (Harris & Wasilewski, 2004; Kirkness & Barnhardt, 1991; Styres & 
Zinga, 2013; Tessaro et al., 2018; University of British Columbia, n.d.). Our 
research team co-created a truth and reconciliation lanyard card with Métis 
community partners, acknowledging the lands we live on and highlighting our own 
interpretation of the 5 Rs within the research, teaching, and learning contexts (S. 
Oosman, S. Abonyi, T. J. Roy, & L. Durocher, personal communication, August 4, 
2024). Importantly, this lanyard card is currently being used among learners, 
trainees, faculty, and staff within the College of Medicine and SRS (USask), 
demonstrating our commitment to reconciliation, decolonization, and anti-
oppressive practice. 

The community-engaged MPT practicums are co-designed by Métis community 
partners. They strategically integrate Mezirow’s transformative learning theory 
(Mezirow, 1997), essential pillars of cultural humility (Tervalon & Murray-Garcia, 
1998) and AOP (Smith et al., 2024), and a backbone of reflective practice and 
supervisor mentorship (Mezirow, 1997; Oosman et al., 2019a). Throughout this 
process, we learned that MPT practicum learners preferred learning about 
Indigenous health, cultural humility, and anti-oppression, and, in contrast to reading 
books or articles, gained a deeper understanding of the complexities of oppression, 
racism, power, and privilege through their community-engaged experiences 
(Oosman et al., 2019a). It also became clear that MPT practicum learners were able 
to critically reflect in more depth if they had previous anti-oppressive knowledge, 
training, and mentorship prior to the practicum, highlighting the need to augment 
AOP early in the MPT program. 

It is important to point out that these community-engaged MPT practicums have 
been implemented within a pre-existing Indigenous-driven CBPAR research 
project (Oosman et al., 2019a; Oosman et al., 2021; Oosman et al., 2022; Smith et 
al., 2021). They were not explicitly designed to shed light on pedagogical practice, 
improved student learning, or curricular development and renewal. However, it 
became clear that there is tremendous potential for our team to extend this work 
into a rigorous SoTL program of research, and this is how we came to write this 
reflective essay, as we contemplated long-term impact. As we continue our own 
learning—actively reflecting on our teaching/learning experiences and those of 
learners over time—we recognize the need to further develop our current engaged 
teaching and learning practices in ways that are research-driven, evidence-
informed, methodologically sound, and student/community/faculty-engaged 
(Wilfrid Laurier University, n.d.; Center for Teaching and Learning, University of 
California, Berkeley, n.d.). AOP and social justice are ever-evolving constructs that 
change over time, thus requiring change within the teaching and learning 
environment (Center for Teaching and Learning, University of California, 
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Berkeley, n.d.). Therefore, we became very interested in strengthening, expanding, 
and scaffolding AOP within the MPT program (for a detailed illustration of the 
Engaged Scholar Model, see Figure 1). We concluded that to do this we needed to 
apply a rigorous research pedagogy approach, something we had been missing for 
some time. As we prepared ourselves to embark on an exploration of critical 
pedagogy research frameworks, it did not take us long to discover SoTL as a 
promising research avenue.  
Figure 1 

Engaged Scholar Model: SoTL at the Intersections of Research, Teaching, and 
Leadership 

OUR DISCOVERY OF SOTL 

We first learned about SoTL in 2023 when we received a general campus-wide 
invitation to apply for a SoTL Spark Grant through the newly created Jane and Ron 
Graham Centre for the Scholarship of Teaching and Learning at USask. This 
invitation arrived as our SRS faculty was in the early stages of curricular renewal 
in the MPT program, considering how to build on existing AOP and actively 
responding to new national physical therapy accreditation standards related to 
social justice, anti-racism, anti-oppression, equity, diversity, and inclusion 
(Physiotherapy Education Accreditation Canada, 2020). This was also a time when 
we were expanding our MPT academic program and preparing for our inaugural 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38.  https://doi.org/10.29173/isotl800 

https://doi.org/10.29173/isotl800


23 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Indigenous Coordinator position within the SRS. Although it appears that we are 
two settler authors mobilizing anti-oppression teaching and learning practices, we 
were in the process of integrating an Indigenous perspective essential to guiding us. 
This reflective paper is based on Sarah’s long-standing relationship with diverse 
Métis, Dënë , Cree, and Saulteaux knowledge keepers, thought leaders, and 
research partners, as well as Sarah and Carrie’s ongoing cooperative teaching and 
mentorship practice. The SoTL Spark Grant seemed to align well with the 
challenges we were facing. We could not resist jumping into the SoTL world and 
decided to apply for this intriguing SoTL opportunity, not really knowing the depths 
of what SoTL could offer. 

To our pleasant surprise we were awarded a 2023–2025 Spark Grant (The Jane 
and Ron Graham Centre for the Scholarship of Teaching and Learning [Graham 
Centre for SoTL], 2023), which opened the doors for us to start our exploration of 
SoTL. The purpose of the USask SoTL Spark Grant was to provide seed funding 
over two years to spark our initial SoTL research ideas. In the initial year, Spark 
awardees must attend the annual Mount Royal University (MRU) SoTL 
Symposium solely as observers to understand SoTL processes and connect with 
and learn from SoTL researchers from a variety of disciplines and experiences. In 
the second year, Spark awardees are required to give a presentation at the 
symposium, describing their progress on their SoTL project and including initial 
research findings. We believe that the Spark Grant design offered a positive and 
strategic way to mentor those of us new to SoTL within a community of 
experienced SoTL researchers. We felt completely supported and included in the 
SoTL community and want to acknowledge the importance of the relationships that 
underpin our SoTL journey to date. Our early SoTL experiences, as USask Spark 
awardees and first-time attendees at the MRU SoTL Symposium, catapulted us into 
a transformative SoTL journey where our curiosity has been sparked. A series of 
“aha” moments awakened us to the strengths and diverse possibilities of what SoTL 
could offer.  

JUMPING INTO SOTL: OUR REFLECTIONS AND INSIGHTS 

In the following paragraphs, we offer our reflections and new insights about how 
we perceive SoTL research as a multifaceted interplay of philosophy, approach, 
process, and practice, which meaningfully intersects with the complexities of 
strengthening and scaling anti-oppression and cultural humility curricular content 
within a MPT program. The more we learned about the SoTL model and philosophy 
at this early stage, the more we reflected on connections to our own experience, 
including, for example, the synergies with Sarah’s CBPAR and decolonized 
approach to Indigenous health research (Oosman et al., 2019a; Oosman et al., 2021; 
Oosman et al., 2022; Smith et al., 2021). It did not take us long to recognize that 
the essential SoTL pillars seemed to correspond and intersect with those of an anti-
oppressive, culturally humble perspective/philosophy. We will draw these 
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reflective connections and synergies forward throughout the following series of 
shared reflections.   

Reflection #1. Slow Down, Build Relationships, and Take Time 

As we embark on this journey, we note that SoTL is not only a research model 
and framework, but also a welcoming community of like-minded scholars. Within 
the Graham Centre for SoTL, we meet regularly with other Spark Grant recipients 
to share ideas and initiate knowledge exchange across diverse disciplines. Spark 
sessions typically begin as a roundtable discussion, where Spark awardees share 
ideas, project strengths and challenges, and the status of projects. These sessions 
often create reciprocal sharing between all SoTL scholars (including graduate 
students, new SoTL’ers, and experienced SoTL’ers), opportunities for new 
SoTL’ers to identify various learning needs and requests that the Director of the 
Graham Centre for SoTL actively responds to, as well as a culture of relationship, 
collaboration, and inclusivity. Respectful relationships have been formed within 
this community, thus promoting inclusion in and across various SoTL projects—as 
we are able and/or interested in joining—and nurturing a strong sense of being 
valued SoTL community members. We often feel inspired, energized, and 
supported, which moves our SoTL research projects forward in positive and 
strength-based ways.  

We jumped feet first into our research project, and, within the first four to six 
months of receiving a Spark Grant, we were already trying to complete typical 
processes (e.g., literature review, formulating potential research questions, 
outlining SoTL methodology and methods, and initiating our own environmental 
scan and mapping of anti-racism MPT curriculum). We thought that we were on 
track and had started to think about initiating a planned scoping review, designing 
a master reflective practice rubric (specific to cultural humility, anti-racism, and 
anti-oppression throughout the two-year MPT program), and recruiting MPT 
students to participate in focus group discussions to consider the findings from the 
scoping review and environmental scan. We felt strongly about obtaining student 
perspectives to integrate learner perspectives within curriculum that will directly 
impact students. However, as we learned about SoTL, with the support of the 
Graham Centre for SoTL Director, Dr. Hamilton, we recognized the need to pause, 
reflect on the goal of our project, take time to attend the MRU SoTL Symposium, 
and create space to “spark” new SoTL ideas while learning with and from 
experienced SoTL researchers.  

We recognized at this early stage that taking time to mindfully engage in the 
process of SoTL is as essential to driving research success and impact as focusing 
on the research outcomes and summative findings (Felten, 2013; Franzese & Felten, 
2017; Grant & Hurd, 2010; Hamilton & Yeo, 2024). We discovered the importance 
of focusing on the means (process) of SoTL research, not just the end. Further, if 
researchers jump into SoTL too quickly, do not engage in reflexive and reflective 
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practice, and focus on getting to the final outcomes and findings, we may miss 
critical and essential findings that show up in the process of doing SoTL (Breen et 
al., 2023; Grant & Hurd, 2010; Leibowitz et al., 2017b; Zinga & Styres, 2019). 
SoTL researchers are therefore able to respond to new ideas that are unveiled during 
the research process, thus actively integrating knowledge into the research cycle as 
it is revealed. This process of discovering and integrating new knowledge is 
identical to what we describe as integrated knowledge translation (IKT) in 
Indigenous-driven CBPAR community-based participatory action research 
(Kothari et al., 2017; T. Nguyen et al., 2020). Integrated knowledge translation is a 
natural fit for pedagogy research to implement change in a more immediate and 
timely way. In this way, we also suggest that the SoTL research process could serve 
as an intervention itself, something we are curious about exploring further. 

Reflection #2. Uncovering Intersections: Participatory Action Research 
(PAR) and SoTL 

Embarking on our Spark-funded project, including attending the MRU 
Symposium for SoTL, opened our eyes to the key pillars and elements of SoTL that 
aligned with the Indigenous health research, AOP teaching, and service learning 
that we were already incorporating into the MPT program (Oosman et al., 2019a; 
Oosman et al., 2019b). It is important to ground our research in strength-based 
conceptual pedagogy frameworks (Miller-Young & Yeo, 2015), utilize rigorous 
and interdisciplinary research designs and methods (How, 2020), prioritize 
application to student learning and learning outcomes as well as the active 
engagement of students (McKinney, 2012a; Bhattacharjee et al., 2024), and employ 
critical analysis and reflection, all of which are essential in good SoTL practice 
(Felton, 2013; Waller & Prosser, 2023). SoTL therefore strategically provides us 
with the bridge that we were missing to meaningfully link the service-learning 
opportunities created in partnership with Sarah’s program of health-intervention 
research among Indigenous populations with our currently evolving teaching 
practice and commitment to enhancing anti-racism and cultural humility when 
teaching MPT students. In other words, SoTL offers us a framework and approach 
to our inquiry into MPT student learning in the context of teaching cultural 
humility, anti-racism, and anti-oppression in ways that resonate with how we 
approach community-engaged research using participatory action research (PAR). 
This allows research participants to drive the research that will ultimately impact 
them as recipients of the research. SoTL similarly creates a culture of dismantling 
the power hierarchies that often exist between instructors and students (Fedoruk & 
Lindstrom, 2022) by engaging students as partners (SaP). This is where it became 
clear that as we work to dismantle oppression and racism in MPT curricular content 
through a SoTL research lens, we are actually practicing and embodying anti-
oppression in its design. This was a brilliant and exciting connection for us and will 
certainly be something that we explicitly name as we move forward. 
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Reflection #3. Reframing Power Hierarchies 

The realization that SoTL would allow us to actively address problematic power 
dynamics that exist between students and instructors was a welcome awakening 
that opened our minds to what we perceived as the possibility of embodying an 
anti-oppressive practice within the research process itself, in ways that would 
honour the values and goals of our anti-racism teaching/learning research project. 
For example, by engaging SaP throughout each stage of the research process, we 
are creating space for learners to contribute their unique worldview and lived 
experience to the co-design of anti-oppressive curricular content. This actively 
reframes the faculty-student power relationship, moving away from faculty having 
“power over” students, to faculty having “power with” students (Adams et al., 
2023; Cabral et al., 2023; Cook-Sather & Bala, 2023; Dianati & Hickman, 2023). 
Designing an anti-racist, anti-oppressive teaching and learning research project that 
is grounded in and driven by these same critical concepts will more likely lead to 
long-term, sustainable, and meaningful transformational results. Basically, if we do 
not change how we are conducting and designing research, it is unrealistic to expect 
different results. The status quo will be maintained, and an anticipated evolution of 
AOP will be unsuccessful.  

Upon reflection on these observations, we became more aware that SoTL gave 
us permission to consciously dismantle Western-driven, colonial research practices 
that often perpetuate racism, oppression, and discrimination within research 
activities and outputs. These are the very concepts and behaviours we are actually 
wanting to avoid and redress within our broad research goals. Several SoTL leaders 
have extensively advocated that the SoTL model has the potential to provide a solid 
foundation for understanding how SoTL can reframe power dynamics and support 
anti-oppressive practices in educational research (Felton & Geertsema, 2023; Kim 
2023; Leibowitz et al., 2017a). These contributions continue to align with our own 
research and teaching philosophies and priorities, leaving us with heightened 
curiosity as we continue on our SoTL journey. It is clear, however, that applying 
the SoTL model to reframe power dynamics in higher education is fraught with 
unique challenges due to complex institutional structures, diversity among teachers 
and learners, always-evolving contextual factors, and the desire of some faculty to 
maintain certainty and control when anti-oppressive practice, in its very nature, 
creates tremendous uncertainty and discomfort (Felten & Geertsema, 2023; Hill, 
2023; Scharff et al., 2023; Sakamoto & Pitner, 2005). Ultimately, by engaging in 
SoTL as a process or approach, we are automatically dismantling the power 
hierarchies that are often pervasive in Western science and pedagogy research 
(Fedoruk & Lindstrom, 2022; Leibowitz et al., 2017b). This is extremely important 
as we strive to decolonize curriculum because if we do not thoughtfully dismantle 
colonized, oppressive forces grounding and driving our entire research project, then 
the results may not lead us to changing practice. If we do not change what we are 
doing and how we are doing it, how can we expect to change things in the long 
term? 
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Reflection #4.  Of Course, Students as Partners! 

The presentation that resonated with us most at the MRU SoTL Symposium was 
entitled Students as Partners in Creating the Conditions of Collective Leadership 
in SoTL (Reena et al., 2023), perhaps because it was our first workshop experience 
entering into the world of SoTL. This presentation highlighted the strengths of 
including students as equal partners in co-creating and negotiating research roles, 
sharing leadership, and nurturing a relational approach within the research process. 
The presenters reiterated that including students as partners contributed to 
dismantling unhelpful power hierarchies in academic scholarship, thus creating an 
environment where students felt respected and valued as research team members. 
Relational accountability is a core principle in both PAR and SoTL, requiring the 
development of trusting, respectful relationships among all researchers and 
participants, and ensuring participants actively engage throughout all phases of the 
research (from research project co-creation, to analysis, to dissemination), thus 
ultimately revealing research results that are relevant and meaningful to the 
participants (Blackstock, 2007, 2011, 2019; Kovach, 2021; Wilson, 2001, 2008). 
This relational accountability is a strong value underpinning our broad program of 
research as well as our teaching philosophy, another synergy/intersection we 
discovered with SoTL. We recall looking at each other during this workshop with 
a look that said “Of course! Students as partners!”. We knew immediately that this 
would be one of the first modifications we would make to our SoTL Spark project. 
We needed to invite students as partners to integrate important student perspectives 
and voice from the beginning of our project. We had always planned to involve 
students to gain their perspectives but, looking back, we considered students as 
consultants on the utility of a curricular tool or deliverable, rather than as active, 
engaged research partners collaborating on a shared goal. We immediately applied 
for internal USask student funding (and we do mean immediately because we 
prepared and submitted an application requesting student funding during breaks at 
the symposium). This was a classic “aha” moment for the two of us. We are pleased 
to report that we are now employing two graduate students as partners (one MPT 
and one Master of Public Health student) who not only bring student insight and 
perspective, but also diverse cultural lived experiences important to this project. 
Cabral et al. (2023) suggest that engaging students as partners who bring diverse 
worldviews into pedagogy research will promote their engagement, intrinsic 
motivation, ownership of learning, and confidence in learning, thus supporting their 
successful transition into the workforce. 

Reflection #5.  Engaging Our Biases in SoTL 

In a presentation entitled Throughlines to Inquiry: Applying a Framework of 3M 
Principles of Engagement to SoTL, Simmons (2023) outlined key data sources to 
inform teaching and learning processes. These included students, literature, 
colleagues, and yourself. Simmons stressed the importance of connecting learning 
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to lived experiences, using multiple approaches, and learning as a community. 
Therefore, as researchers, we can consider ourselves as active research participants, 
bringing past experience and knowledge that can be applied in our own SoTL 
research projects and beyond. We have both been co-teaching AOP content among 
MPT learners over the past several years, thoughtfully modifying, refining, and 
adapting our approach to teaching based on student feedback, the transfer of 
knowledge gained with and from Indigenous community partners, and our own 
ongoing reflections as instructors and engaged scholars. However, we were unsure 
how to bring our own teaching knowledge and experience from past years into our 
SoTL Spark project because we felt that it would add inappropriate bias to the 
research process. We were also concerned that our past experiences were not driven 
by a specific research paradigm. Simmons’s workshop provided us with new 
insight into how we can integrate our own curiosity and lived experience as one 
part of the evidence guiding our SoTL research process. Introspection is described 
as an element of SoTL research such that we, the researchers, can be part of our 
own inquiry (Poole & Chick, 2022). Further, one of Felton’s (2013) principles of 
good SoTL practice is “inquiry focused on student learning,” which requires more 
than just focussing on student learning, but also our own learning. Positioning who 
we are in research (as we have done at the beginning of this paper, positioning who 
we are in the context of this research project) is an act of introspection that SoTL 
welcomes and that is an essential component of teaching, learning, and practicing 
anti-oppression. 

Reflection #6.  Building a Culture of Collective Leadership Using SoTL 

The pre-symposium workshop presented by Hill (2023), entitled Challenging 
the Ways of Being, Knowing, and Doing, emphasized the importance of collective 
leadership and reciprocity, understanding all perspectives, and envisioning change 
together. Hill explored how to create safe spaces to transform teaching and learning. 
We participated in various small group activities, actively engaged in developing 
our SoTL research ideas and providing feedback to one another in ways that 
elevated everyone’s ideas as well as the energy in the room. We learned that SoTL 
values collective leadership, inviting diverse perspectives to move thinking 
forward. Interestingly, a collective leadership approach is also a decolonized 
approach, creating a space where everyone’s voice and contributions are equally 
valued, encouraging shared responsibility for educational practices among group 
members (Bolden & Gosling, 2006; Hill et al., 2019; Hill, 2023; Khalifa et al., 
2019). Similarly, in the contexts of decolonization and reconciliation in post-
secondary education, the concepts of “collective” and “shared responsibility” are 
intimately intertwined and necessary in today’s society. Mobilizing change and 
creating equitable, anti-oppressive educational curriculum and teaching/learning 
spaces cannot be done by only one or two individuals, but instead must be done 
collectively. Again, the SoTL model sets the stage for expanding the collective, 
thus aligning well with our teaching/learning research goals. 
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MOVING FORWARD ON OUR SOTL JOURNEY 

Designing, implementing, and evaluating AOP and curriculum within health 
care professional education programs is an important way to address racism in the 
health system and support future health care providers to take action to narrow 
health inequities among Indigenous populations in Canada. Systemic racism, 
discrimination, and colonization contribute to the complex social determinants of 
health that drive inequities among Indigenous populations (Reading & Wien, 
2009).  

Physical therapy graduates entering the health system require essential skills in 
cultural humility, social justice, self-decolonization, anti-racism, and anti-
oppressive thinking, practice, and advocacy to mobilize change and be part of the 
solution—dismantling systemic racism and improving equitable health outcomes. 
SoTL research is complex and provides a meaningful avenue to support the 
reframing and redesign of physical therapy curriculum to better prepare physical 
therapists for the social justice challenges they will face when entering the 
workforce. That said, SoTL also requires thoughtful anti-oppressive reframing in 
order to prevent or avoid perpetuating colonized approaches in teaching and 
learning contexts that are pervasive throughout higher education (Felten & 
Geertsema, 2023; Smith et al. 2024). Therefore, although there are important 
opportunities for AOP within SoTL, diverse challenges and barriers, such as 
fostering critical consciousness, creating equitable classrooms, and addressing 
historical context and systems of oppression, have been identified (Aqil et al., 
2021). 

SoTL is designed in a way that nurtures an introspective, reflexive, reflective, 
lifelong, anti-oppressive approach that could be considered an intervention in and 
of itself (Franzese & Felten, 2017; McKinney, 2012b). SoTL values and elevates 
students as active and equal partners in the research that ultimately impacts them, 
thus providing a platform for students to be part of mobilizing educational change. 
SoTL principles encompass inclusion, diversity, partnerships, reciprocity, humility, 
vulnerability, collaborative leadership, multidisciplinary interconnections, and 
learning as a community, which align exceptionally well with social justice, cultural 
humility, and AOP. Even though we are at the beginning of our SoTL journey, we 
see the many strengths that SoTL can offer and believe it is an ideal framework for 
building a pathway to decolonizing teaching and learning in the USask MPT 
curriculum. We have much gratitude for being invited into the world of SoTL and 
are excited to see where the next chapter of our SoTL journey will take us. 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38.  https://doi.org/10.29173/isotl800 

https://doi.org/10.29173/isotl800


30 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38.  https://doi.org/10.29173/isotl800 

ACKNOWLEDGMENT 

We would like to acknowledge and thank Marie Favel, Liz Durocher, Louise 
Halfe, Leah Dorion, Val Arnault-Pelletier, Gilbert Kewistep, Judy Pelly, Margaret 
Laroque, Dënë Cheecham-Uhrich, Veronica McKinney, and others, as well as the 
Métis community of Île à la Crosse for your continued support and patience guiding 
me (Sarah) and now Carrie as we strengthen our relationships and come together in 
good ways to mobilize change in the spirit of health equity and reconciliation. Much 
gratitude. Marssi, megwitch, marsi cho, merci, thank you. 

FUNDING 

This SoTL research is supported by the Jane and Ron Graham Centre for the 
Scholarship of Teaching and Learning, 2023 SPARK Research Grant. 

AUTHOR BIOGRAPHIES 

Sarah Oosman is a physical therapist, associate professor, and researcher with the 
Saskatchewan Population Health and Evaluation Research Unit (SPHERU) and the 
n tawihowin and mamawiikikayaahk (SK-NEIHR). She is a first-generation 
Canadian of mixed ethnicity, settler, and co-liberator, engaging in Indigenous 
community-driven health promotion implementation science and participatory 
action research. 

Carrie Stavness, an occupational therapist and clinical specialist, is pursuing a PhD in 
SoTL Education. Her research will explore the application of a scaffolded anti-
oppressive pedagogy framework using critical reflective practice among physical 
therapy students with a goal of building professional practice skills essential to 
dismantling systemic racism.    

https://doi.org/10.29173/isotl800


31 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

REFERENCES 

Adams, M., Gaines, R., Vasquez, A., Noland, A., Castellano, F., Gowdie, S., & 
Carter, P. (2023). Equalizing student and teacher: Using COVID-19 to 
(re)imagine curriculum. International Journal for Students as 
Partners, 7(2), 9–27. https://doi.org/10.15173/ijsap.v7i2.5203  

Aqil, A. R., Malik, M., Jacques, K. A., Lee, K., Parker, L. J., Kennedy, C. E., 
Mooney, G., & German, D. (2021). Engaging in anti-oppressive public 
health teaching: Challenges and recommendations. Pedagogy in Health 
Promotion, 7(4), 344–353. https://doi.org/10.1177/23733799211045407  

Bhattacharjee, R., Reynolds, A., Zhan, L., Knittig, L., Nagaraj, R., & Zhao, Y. 
(2024). Developing a framework for promoting interest and engagement 
of scholarship of teaching and learning for medical students. Medical 
Education Online, 29(1), 1–5. 
https://doi.org/10.1080/10872981.2024.2336332  

Blackstock, C. (2007). The Breath of Life theory. First Nations Child and Family 
Caring Society of Canada. 

Blackstock, C. (2011). The emergence of the Breath of Life theory. Journal of 
Social Work Values and Ethics, 8(1), 1–16. https://www.jswve.org/wp-
content/uploads/2011/01/10-008-109-JSWVE-2011.pdf 

Blackstock, C. (2019). Revisiting the Breath of Life theory. The British Journal of 
Social Work, 49(4), 854–859. https://doi.org/10.1093/bjsw/bcz047 

Bolden, R., & Gosling, J. (2006). Leadership competencies: Time to change the 
tune? Leadership, 2(2), 147–163. 
https://doi.org/10.1177/1742715006062932  

Breen, A. V., Falconer, T. A., Squires, K., Martin, S., Swain, A., Lipinski, E., 
Avery, K., Briscoe, C., Marchand, C., Myers, M., Wylie-Curia, N., 
Bryenton, S., & Sams, A. (2023). Ways of knowing and becoming: 
Learning together in a graduate course on interdisciplinarity. The 
Canadian Journal for the Scholarship of Teaching and Learning, 14(2). 
https://doi.org/10.5206/cjsotlrcacea.2023.2.14214  

Cabral, A., Fuller, S., De Wilde, J., Khama, K. A., & Melsen, M. (2023). 
Curriculum enhancement through co-creation: Fostering student-educator 
partnerships in higher education. International Journal for Students as 
Partners, 7(2), 111–123. https://doi.org/10.15173/ijsap.v7i2.5280 

Center for Teaching and Learning, University of California, Berkeley. (n.d.). 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38.  https://doi.org/10.29173/isotl800 

https://doi.org/10.15173/ijsap.v7i2.5203
https://doi.org/10.1177/23733799211045407
https://doi.org/10.1080/10872981.2024.2336332
https://www.jswve.org/wp-content/uploads/2011/01/10-008-109-JSWVE-2011.pdf
https://www.jswve.org/wp-content/uploads/2011/01/10-008-109-JSWVE-2011.pdf
https://www.jswve.org/wp-content/uploads/2011/01/10-008-109-JSWVE-2011.pdf
https://doi.org/10.1093/bjsw/bcz047
https://doi.org/10.1177/1742715006062932
https://doi.org/10.5206/cjsotlrcacea.2023.2.14214
https://doi.org/10.15173/ijsap.v7i2.5280
https://doi.org/10.29173/isotl800


32 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38. https://doi.org/10.29173/isotl800 

Reflective teaching. https://teaching.berkeley.edu/teaching-
guides/advancing-equity-and-inclusion/reflective-teaching 

Chick, N. L. (2022). Public SoTL: Amplifying the purposes, audiences, and 
products of the Scholarship of Teaching and Learning. In N. L. Chick & J. 
C. Friberg (Eds.), Going public reconsidered: Engaging with the world
beyond academe through the Scholarship of Teaching and Learning (pp.
15–32). Routledge.  https://doi.org/10.4324/9781003445036-1

Cook-Sather, A., & Bala, N. (2023). Expanding student expertise through a 
diversification of genres and roles. International Journal for Students as 
Partners, 7(2), 1–8. https://doi.org/10.15173/ijsap.v7i2.5594 

Crowshoe, L., Dannenbaum, D., Green, M., Henderson, R., Hayward, M. N., & 
Toth, E. (2018). Type 2 diabetes and Indigenous peoples. Canadian 
Journal of Diabetes, 42, S296–S306. 
https://doi.org/10.1016/j.jcjd.2017.10.022 

Czyzewski, K. (2011). Colonialism as a broader social determinant of health. The 
International Indigenous Policy Journal, 2(1), 1–14. 
https://doi.org/10.18584/iipj.2011.2.1.5 

De Weger, E., Van Vooren, N., Luijkx, K. G., Baan, C. A., & Drewes, H. W. 
(2018). Achieving successful community engagement: A rapid realist 
review. BMC Health Services Research, 18(1), 1–18. 
https://doi.org/10.1186/s12913-018-3090-1 

Dianati, S., & Hickman, A. (2023). Co-designing an equity, diversity, and 
inclusion (un)conference by and for staff and students. International 
Journal for Students as Partners, 7(2), 48–64. 
https://doi.org/10.15173/ijsap.v7i2.5398  

Durham Walker, C., McCray, G., Wimes, A., Levine, D., & Rivers, D. (2023). 
Training medical students to recognize, understand, and mitigate the 
impact of racism in a service-learning course. Preventing Chronic 
Disease, 20. https://doi.org/10.5888/pcd20.220367 

El-Mowafi, I. M., Yalahow, A., Idriss-Wheeler, D., & Yaya, S. (2021). The 
politest form of racism: Sexual and reproductive health and rights 
paradigm in Canada. BMC Reproductive Health, 18, 1–5. 
https://doi.org/10.1186/s12978-021-01117-8 

Fedoruk, L., & Lindstrom, G. (2022). The ethics of equity when engaging 
students as partners in SoTL research. In L. Fedoruk (Ed.), Ethics and the 
Scholarship of Teaching and Learning: Ethics and integrity in educational 

https://teaching.berkeley.edu/teaching-guides/advancing-equity-and-inclusion/reflective-teaching
https://teaching.berkeley.edu/teaching-guides/advancing-equity-and-inclusion/reflective-teaching
https://teaching.berkeley.edu/teaching-guides/advancing-equity-and-inclusion/reflective-teaching
https://doi.org/10.4324/9781003445036-1
https://doi.org/10.15173/ijsap.v7i2.5594
https://doi.org/10.1016/j.jcjd.2017.10.022
https://doi.org/10.18584/iipj.2011.2.1.5
https://doi.org/10.1186/s12913-018-3090-1
https://doi.org/10.15173/ijsap.v7i2.5398
https://doi.org/10.5888/pcd20.220367
https://doi.org/10.1186/s12978-021-01117-8
https://doi.org/10.29173/isotl800


33 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38.https://doi.org/10.29173/isotl800 

contexts (pp. 147–162). Springer. https://doi.org/10.1007/978-3-031-
11810-4_10 

Felten, P. (2013). Principles of good practice in SoTL. Teaching and Learning 
Inquiry, 1(1), 121–125. https://doi.org/10.20343/teachlearninqu.1.1.121 

Felten, P., & Geertsema, J. (2023). Recovering the heart of SoTL: Inquiring into 
teaching and learning ‘as if the world mattered.’ Innovative Higher 
Education, 48(6), 1095–1112. https://doi.org/10.1007/s10755-023-09675-
4  

Franzese, A. T., & Felten, P. (2017). Reflecting on reflecting: Scholarship of 
Teaching and Learning as a tool to evaluate contemplative 
pedagogies. International Journal for the Scholarship of Teaching and 
Learning, 11(1), 1–4. https://doi.org/10.20429/ijsotl.2017.110108  

Fricke, M., Gruenig, S., Roots, R., & Oosman, S. (2024, April 25). Tackling the 
‘how to’ of integrating anti-racism and anti-oppressive teaching practices 
into physiotherapy curricula [Conference session]. Canadian 
Physiotherapy Association Congress, Vancouver, British Columbia, 
Canada.  

Grant, S., & Hurd, F. (2010). Incorporating critical pedagogy into the Scholarship 
of Teaching and Learning: Making the journey alongside our 
students. International Journal for the Scholarship of Teaching and 
Learning, 4(2), 1–12. https://doi.org/10.20429/ijsotl.2010.040220  

Hamilton, M., & Yeo, M. (2024, May 7). Introducing the SoTL research 
continuum [Conference session]. Jane and Ron Graham Centre SoTL 
Shine Summit. Saskatoon, Saskatchewan, Canada. 

Hardy, B-J., Filipenko, S., Smylie, D., Ziegler, C., & Smylie, J. (2023). 
Systematic review of Indigenous cultural safety training interventions for 
healthcare professionals in Australia, Canada, New Zealand and the 
United States. BMJ Open, 13, 1–13. https://doi.org/10.1136/bmjopen-
2023-073320 

Harris, L. D., & Wasilewski, J. (2004). Indigeneity, an alternative worldview: 
Four R’s (relationship, responsibility, reciprocity, redistribution) vs. two 
P’s (power and profit). Sharing the journey towards conscious evolution. 
Systems Research and Behavioral Science, 21(5), 489–503. 

Hill, J. (2023, November 23). SoTL as collective leadership [Paper presentation]. 
Symposium for Scholarship of Teaching and Learning, Canmore, Alberta, 
Canada. https://isotlsymposium.mtroyal.ca/2023Symposium/program.html 

https://doi.org/10.1007/978-3-031-11810-4_10
https://doi.org/10.1007/978-3-031-11810-4_10
https://doi.org/10.20343/teachlearninqu.1.1.121
https://doi.org/10.1007/s10755-023-09675-4
https://doi.org/10.1007/s10755-023-09675-4
https://doi.org/10.20429/ijsotl.2017.110108
https://doi.org/10.20429/ijsotl.2010.040220
https://doi.org/10.1136/bmjopen-2023-073320
https://doi.org/10.1136/bmjopen-2023-073320
https://isotlsymposium.mtroyal.ca/2023Symposium/program.html
https://doi.org/10.29173/isotl800


34 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Hill, J. T., Thomas, C., & Brown, B. (2019). Research assistant as partner: 
Collective leadership to facilitate co-production. International Journal for 
Students as Partners, 3(2), 129–138. 
https://doi.org/10.15173/ijsap.v3i2.3674  

How, Z. J. (2020). A systematic review of scholarship of teaching and learning 
research in higher education institutes from 2014–2019. In M. Tight, K. H. 
Mok, J. Huisman, & C. C. Morphew (Eds.), Transforming teaching and 
learning in higher education (pp. 11–43). Springer. 

Jacklin, K. M., Henderson, R. I., Green, M. E., Walker, L. M., Calam, B., & 
Crowshoe, L. J. (2017). Health care experiences of Indigenous people 
living with type 2 diabetes in Canada. Canadian Medical Association 
Journal, 189(3), E106-E112. https://doi.org/10.1503/cmaj.161098  

The Jane and Ron Graham Centre for the Scholarship of Teaching and Learning 
[Graham Centre for SoTL], University of Saskatchewan. (2023). SoTL 
research grants handbook. 
https://education.usask.ca/grahamcentresotl/documents/2024researchgrant
shandbook.pdf 

Jones, C., Monchalin, R., & Smylie, J. (2024). Culturally safe health and social 
service access for urban Métis women: A scoping review. AlterNative: An 
International Journal of Indigenous Peoples, 20(1), 21–29. 
https://doi.org/10.1177/11771801241235352  

Khalifa, M. A., Khalil, D., Marsh, T. E. J., & Halloran, C. (2019). Toward an 
Indigenous, decolonizing school leadership: A literature review. 
Educational Administration Quarterly, 55(4), 571–614. 
https://doi.org/10.1177/0013161X18809348  

Kim, K. (2023). Find your PEOPLE: Scholarship of Teaching and Learning 
(SoTL) community of care. Routledge Open Research, 2, 1–14. 
https://doi.org/10.12688/routledgeopenres.17813.1  

Kirkness, V. J., & Barnhardt, R. (1991). First Nations and higher education: The 
Four R’s — Respect, relevance, reciprocity, responsibility. Journal of 
American Indian Education, 30(3), 1–15. 

Kothari, A., McCutcheon, C., & Graham, I. D. (2017). Defining integrated 
knowledge translation and moving forward: A response to recent 
commentaries. International Journal of Health Policy and 
Management, 6(5), 299–300. https://doi.org/10.15171/ijhpm.2017.15 

Kovach, M. (2021). Indigenous methodologies: Characteristics, conversations, 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38. https://doi.org/10.29173/isotl800 

https://doi.org/10.15173/ijsap.v3i2.3674
https://doi.org/10.1503/cmaj.161098
https://education.usask.ca/grahamcentresotl/documents/2024researchgrant
https://doi.org/10.1177/11771801241235352
https://doi.org/10.1177/0013161X18809348
https://doi.org/10.12688/routledgeopenres.17813.1
https://doi.org/10.15171/ijhpm.2017.15
https://doi.org/10.29173/isotl800


35 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38. https://doi.org/10.29173/isotl800 

and contexts (2nd ed.). University of Toronto Press. 

Kreber, C. (2013). The transformative potential of the scholarship of teaching. 
Teaching and Learning Inquiry, 1(1), 5–18. 
https://doi.org/10.2979/teachlearninqu.1.1.5  

Leibowitz, B., Bozalek, V., Garraway, J., Herman, N., Jawitz, J., Jere, C., 
Morrow, S., Naidoo, R., Perkins, R., & Winberg, C. (2017a). The 
Scholarship of Teaching and Learning in a South African context: A study 
of the National Research Foundation’s rating of academics. In M. Tight 
(Ed.), Understanding and enhancing student engagement in higher 
education (pp. 109–127). Emerald Publishing. 

Leibowitz, B., Naidoo, K., & Mayet, R. (2017b). Teaching in and for social 
justice. In R. Osman & D. Hornsby (Eds.), Transforming teaching and 
learning in higher education (pp. 79–98). Palgrave Macmillan. 
https://doi.org/10.1007/978-3-319-46176-2_5 

Loyola University Chicago Faculty Center for Ignatian Pedagogy. (n.d.). What is 
anti-oppressive pedagogy? https://www.luc.edu/fcip/anti-
oppressivepedagogy/whatisanti-oppressivepedagogy/ 

McKinney, K. (2012a). Making a difference: Application of SoTL to enhance 
learning. Journal of Scholarship of Teaching and Learning, 12(1), 1–7. 
https://files.eric.ed.gov/fulltext/EJ975107.pdf 

McKinney, K. (2012b). Increasing the impact of SoTL: Two sometimes neglected 
opportunities. International Journal for the Scholarship of Teaching and 
Learning, 6(1), 1–6. https://doi.org/10.20429/ijsotl.2012.060103 

Mezirow, J. (1997). Transformative learning: Theory to practice. New Directions 
for Adult and Continuing Education, 1997(74), 5–12. 
https://doi.org/10.1002/ace.7401 

Miller-Young, J., & Yeo, M. (2015). Conceptualizing and communicating SoTL: 
A framework for the field. Teaching and Learning Inquiry, 3(2), 37–53. 
https://doi.org/10.20343/teachlearninqu.3.2.37  

Naem, M., Amri, M., & O’Campo, P. (2023). Health equity cannot be sought 
without the consideration of racism in equity-focused urban health 
initiatives. Journal of Urban Health, 100(4), 834–838. 
https://doi.org/10.1007/s11524-023-00770-7  

Nguyen, N. H., Subhan, F. B., Williams, K., & Chan, C. B. (2020). Barriers and 
mitigating strategies to healthcare access in Indigenous communities of 

https://doi.org/10.2979/teachlearninqu.1.1.5
https://doi.org/10.1007/978-3-319-46176-2_5
https://www.luc.edu/fcip/anti-oppressivepedagogy/whatisanti-oppressivepedagogy/
https://www.luc.edu/fcip/anti-oppressivepedagogy/whatisanti-oppressivepedagogy/
https://www.luc.edu/fcip/anti-oppressivepedagogy/whatisanti-oppressivepedagogy/
https://files.eric.ed.gov/fulltext/EJ975107.pdf
https://doi.org/10.20429/ijsotl.2012.060103
https://doi.org/10.1002/ace.7401
https://doi.org/10.20343/teachlearninqu.3.2.37
https://doi.org/10.1007/s11524-023-00770-7
https://doi.org/10.29173/isotl800


36 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38. https://doi.org/10.29173/isotl800 

Canada: A narrative review. Healthcare, 8(2), 1–16. 
https://doi.org/10.3390/healthcare8020112 

Nguyen, T., Graham, I. D., Mrklas, K. J., Bowen, S., Cargo, M., Estabrooks, C. 
A., Kothari, A., Lavis, J., Macaulay, A. C., Macleod, M., Phipps, D., 
Ramsden, V. R., Renfrew, M. J., Salsberg, J., & Wallerstein, N. (2020). 
How does integrated knowledge translation (IKT) compare to other 
collaborative research approaches to generating and translating 
knowledge? Learning from experts in the field. Health Research Policy 
and Systems, 18(1), 1–20. https://doi.org/10.1186/s12961-020-0539-6 

Oosman, S., Durocher, L., Roy, T., Nazarali, J., Potter, J., Schroeder, L., Sehn, 
M., Stout, K., & Abonyi, S. (2019a). Essential elements for advancing 
cultural humility through a community-based physical therapy practicum 
in a Métis community. Physiotherapy Canada, 71(2), 146–157. 
https://doi.org/10.3138/ptc.2017-94.e 

Oosman, S., Weber, G., Ogunson, M., & Bath, B. (2019b). Enhancing access to 
physical therapy services for people experiencing poverty and 
homelessness: The Lighthouse pilot project. Physiotherapy Canada, 71(2), 
176–186. https://doi.org/10.3138/ptc.2017-85.pc  

Oosman, S., Nisbet, C., Smith, L., & Abonyi, S. (2021). Health promotion 
interventions supporting Indigenous healthy ageing: A scoping review. 
International Journal of Circumpolar Health, 80(1), 1–27. 
https://doi.org/10.1080/22423982.2021.1950391  

Oosman, S. N., Abonyi , S., Roy, T. J., & Durocher, L. (2022). Oskayak 
Miyoyawin (Youth wellness) ~ Métis youth perspectives on 
intergenerational wellness reflected through a research project logo. 
Journal of Intergenerational Relationships, 20(1), 127–133. 
https://doi.org/10.1080/15350770.2021.2015045 

Physiotherapy Education Accreditation Canada [PEAC]. (2020). Introducing the 
2020 accreditation standards for Canadian entry-to-practice 
physiotherapy education programs. https://peac-
aepc.ca/pdfs/Accreditation/Accreditation%20Standards/What's-New-in-
the-2020-PT-Accreditation-Standards.pdf  

Poole, G., & Chick, N. (2022). Great introspections: How and why SoTL looks 
inward. Teaching & Learning Inquiry, 10, 1–12. 
https://doi.org/10.20343/teachlearninqu.10.18 

Reading, C. L., & Wien, F. (2009). Health inequalities and social determinants of 
Aboriginal peoples’ health. National Collaborating Centre for Aboriginal 

https://doi.org/10.3390/healthcare8020112
https://doi.org/10.1186/s12961-020-0539-6
https://doi.org/10.3138/ptc.2017-94.e
https://doi.org/10.3138/ptc.2017-85.pc
https://doi.org/10.1080/22423982.2021.1950391
https://doi.org/10.1080/15350770.2021.2015045
https://peac-aepc.ca/pdfs/Accreditation/Accreditation%20Standards/What's-New-in-the-2020-PT-Accreditation-Standards.pdf
https://peac-aepc.ca/pdfs/Accreditation/Accreditation%20Standards/What's-New-in-the-2020-PT-Accreditation-Standards.pdf
https://peac-aepc.ca/pdfs/Accreditation/Accreditation%20Standards/What's-New-in-the-2020-PT-Accreditation-Standards.pdf
https://peac-aepc.ca/pdfs/Accreditation/Accreditation%20Standards/What's-New-in-the-2020-PT-Accreditation-Standards.pdf
https://peac-aepc.ca/pdfs/Accreditation/Accreditation%20Standards/What's-New-in-the-2020-PT-Accreditation-Standards.pdf
https://doi.org/10.20343/teachlearninqu.10.18
https://doi.org/10.29173/isotl800


37 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38. https://doi.org/10.29173/isotl800 

Health. https://www.ccnsa-nccah.ca/docs/determinants/RPT-
HealthInequalities-Reading-Wien-EN.pdf 

Reena, S., Rafiq, S., & Hill, J. (2023, November 24). Students as partners in 
creating the conditions for collective leadership in SoTL [Conference 
session]. Symposium for Scholarship of Teaching and Learning, Canmore, 
Alberta, Canada.  

Sakamoto, I., & Pitner, R. O. (2005). Use of critical consciousness in anti-
oppressive social work practice: Disentangling power dynamics at 
personal and structural levels. The British Journal of Social Work, 35(4), 
435–452. https://doi.org/10.1093/bjsw/bch190  

Scharff, L., Capocchiano, H., Chick, N., Eady, M., Friberg, J., Gregory, D., Loy, 
K., & Maurer, T.  (2023). Grand challenges for SoTL. International 
Society for the Scholarship of Teaching and 
Learning.  https://issotl.com/grand-challenges-for-sotl/ 

Simmons, N. (2023, November 23–25). Throughlines to inquiry: Applying a 
framework of 3M principles of engagement to SoTL [Conference session]. 
Symposium for Scholarship of Teaching and Learning, Canmore, Alberta, 
Canada.  

Smith, L., Abonyi, S., Durocher, L., Roy, T. J., & Oosman, S. N. (2021). 
Mâmawi-atoskêwin “working together in partnership” ~ Challenging 
Eurocentric physical therapy practice guided by Indigenous Métis 
worldview and knowledge. In D. Nicholls, K. Synne-Groven, E. A. 
Kinsella, & R. L. Anjum (Eds.), Mobilizing knowledge: Critical 
reflections on the foundations and practice of physiotherapy (pp. 97–111). 
Routledge.  

Smith, M., McGuire-Adams, T., & Eady, K. (2024). Anti-oppression pedagogy in 
health professions: A scoping review. Advances in Health Sciences 
Education: Theory and Practice. https://doi.org/10.1007/s10459-024-
10336-0  

Styres, S. D., & Zinga, D. (2013). The community-first land-centred theoretical 
framework: Bringing a ‘good mind’ to Indigenous education research. 
Canadian Journal of Education, 36(2), 284–313. 

Tervalon, M., & Murray-Garcia, J. (1998). Cultural humility versus cultural 
competence: A critical distinction in defining physician training outcomes 
in multicultural education. Journal of Health Care for the Poor and 
Underserved, 9(2), 117–25. https://doi.org/10.1353/hpu.2010.0233  

https://www.ccnsa-nccah.ca/docs/determinants/RPT-HealthInequalities-Reading-Wien-EN.pdf
https://www.ccnsa-nccah.ca/docs/determinants/RPT-HealthInequalities-Reading-Wien-EN.pdf
https://www.ccnsa-nccah.ca/docs/determinants/RPT-HealthInequalities-Reading-Wien-EN.pdf
https://doi.org/10.1093/bjsw/bch190
https://issotl.com/grand-challenges-for-sotl/
https://doi.org/10.1007/s10459-024-10336-0
https://doi.org/10.1007/s10459-024-10336-0
https://doi.org/10.1353/hpu.2010.0233
https://doi.org/10.29173/isotl800


38 
Imagining SoTL, Volume 4(2) (2024)  
ISSN 2563-8289 

Oosman, S., & Stayness, C. (2024). An OT and PT explore SoTL: Our journey towards 
strengthening, expanding, and scaffolding anti-oppressive pedagogy in a school of rehabilitation 
science. Imagining SoTL, 4(2), 15-38. https://doi.org/10.29173/isotl800 

Tessaro, D., Restoule, J-P., Gaviria, P., Flessa, J., Lindeman, C., & Scully-
Stewart, C. (2018). The Five R's for Indigenizing online learning: A case 
study of the First Nations Schools’ Principals Course, 40(1). 125–143. 
https://doi.org/10.14288/cjne.v40i1.196606 

Truth and Reconciliation Commission of Canada [TRC]. (2015). Truth and 
Reconciliation Commission of Canada: Calls to action. Truth and 
Reconciliation Commission of Canada. 
https://ehprnh2mwo3.exactdn.com/wp-
content/uploads/2021/01/Calls_to_Action_English2.pdf 

University of British Columbia, Faculty of Education. (n.d.). The 5 Rs Model. 
https://lddi.educ.ubc.ca/integrating-indigenous-pedagogies-into-online-
learning/5rs/ 

Waller, K. L., & Prosser, M. (2023). The rapidly changing teaching and research 
landscape: The future of SoTL and the teaching-research nexus. In M. 
Tight, K. H. Mok, J. Huisman, & C. C. Morphew (Eds.), The educational 
turn (pp. 27–41). Springer. 

Wilfrid Laurier University. (n.d.). Reflecting on your teaching. 
https://researchcentres.wlu.ca/teaching-and-learning/teaching/reflecting-
to-evolve-practice.html 

Wilson, S. (2001). What is an Indigenous research methodology? Canadian 
Journal of Native Education, 25(2), 175–179. 
https://ojs.library.ubc.ca/index.php/CJNE/article/view/196968 

 Wilson, S. (2008). Research is ceremony: Indigenous research methods. 
Fernwood. 

Zinga, D., & Styres, S. (2019). Decolonizing curriculum: Student resistances to 
anti-oppressive pedagogy. Power and Education, 11(1), 30–50. 
https://doi.org/10.1177/1757743818810565 

https://doi.org/10.14288/cjne.v40i1.196606
https://ehprnh2mwo3.exactdn.com/wp-content/uploads/2021/01/Calls_to_Action_English2.pdf
https://ehprnh2mwo3.exactdn.com/wp-content/uploads/2021/01/Calls_to_Action_English2.pdf
https://ehprnh2mwo3.exactdn.com/wp-content/uploads/2021/01/Calls_to_Action_English2.pdf
https://lddi.educ.ubc.ca/integrating-indigenous-pedagogies-into-online-learning/5rs/
https://lddi.educ.ubc.ca/integrating-indigenous-pedagogies-into-online-learning/5rs/
https://lddi.educ.ubc.ca/integrating-indigenous-pedagogies-into-online-learning/5rs/
https://researchcentres.wlu.ca/teaching-and-learning/teaching/reflecting-to-evolve-practice.html
https://researchcentres.wlu.ca/teaching-and-learning/teaching/reflecting-to-evolve-practice.html
https://researchcentres.wlu.ca/teaching-and-learning/teaching/reflecting-to-evolve-practice.html
https://ojs.library.ubc.ca/index.php/CJNE/article/view/196968
https://doi.org/10.1177/1757743818810565
https://doi.org/10.29173/isotl800

